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I.  Methodology and Sample Characteristics  
 
Methodology 
 

Zogby International conducted online interviews of 502 college/tech/graduate 
professors. Panelists who have agreed to participate in Zogby polls online were invited to 
participate in the survey. The online poll ran from 8/29/06 through 8/30/06.  The margin 
of error is +/- 4.5 percentage points. Margins of error are higher in sub-groups. 
 
 

Sample Characteristics Frequency Valid 
Percent* 

Sample size 502 100 
East 11 23 
South 105 21 
Central/Great Lakes 186 38 
West 92 19 
Did not answer region 8 -- 
2-year college 91 19 
4-year college 341 71 
Other college 52 11 
Did not answer school type 18 -- 
Male 325 65 
Female 172 35 
Did not answer gender 5 -- 

* Numbers have been rounded to the nearest percent and might not total 100. 
 



Association of American Publishers Page 3 Zogby International 

II. Executive Summary 
 
College-level instructors are increasingly turning to supplemental materials, including 
both print and online materials, as concerns about the preparedness and engagement of 
their students grows. 
 
Our survey of 502 college professors finds a seven-point jump in the percentage of 
college-level instructors that require supplemental materials in their classrooms in just 
two years’ time.*  This comes at the same time that a 55% majority of professors worry 
that the latest incoming freshmen are unprepared for the rigors of college education, with 
a large plurality holding the belief that freshmen today are less-prepared than those just 
four years ago. 
 
Professors utilize various solutions to different degrees to try to address this gap in 
preparedness, but many are utilizing various supplemental materials provided by the 
textbook industry.  In fact, 43% are utilizing study guides that accompany texts, while 
another three in ten are using online homework systems.  One in five currently even 
utilize online quizzes.  Once-prevalent materials like handouts barely register, with just 
eight respondents to the poll mentioning them as a primary supplemental material in their 
classrooms. 
 
With a 53% majority of college professors utilizing some form of supplemental materials 
in their classroom, and the vast majority of these produced by the college textbook 
industry, it is somewhat unsurprising that these professors hold laudatory views of what 
supplemental materials can do: 
 

 Eight in ten say their less-prepared students would do significantly better in 
introductory-level courses if they spent more time using supplementary materials 
such as study guides and online quizzes.  This is nearly as many as say that 
students would do better if they spent more time reading the textbook itself. 

 More than three in four say that supplemental materials available in their course 
of instruction, including online and digital supplements, “clearly enhance most 
students’ learning.” 

 Two in three professors say that supplemental course materials help retain 
students who might otherwise fail to complete courses. 

 A 57% majority says most students would be more successful in their 
coursework if they were required to use supplemental materials. 

 
There is no clear consensus from professors about what the top benefits of these materials 
are—opinions are widely varied on the subject.  However, the largest group of 
professors—more than one-third—say that the most important benefit provided by  
 
 
 
* Zogby International survey of 1,029 college faculty nationwide, conducted from 12/08/04 through 12/20/04. The margin of error 

was +/- 3.2 percentage points.  The 2004 poll found 46% of professors utilizing supplemental materials; that percentage stands at 
53% in our 2006 survey. 
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supplemental materials is that they enhance both the value and the usefulness of the 
assigned text.  As to the immediate secondary benefit, the largest group of professors 
indicate that they see the materials helping less-prepared students complete courses 
successfully. 
 
Professors, like many students, do express concerns about the cost of textbooks.  In fact, 
while more than one-third consider the cost reasonable, our poll shows a similar 
percentage rating the cost of texts and supplemental materials as too high.  But 
professors—the individuals who make decisions about which texts to require—
overwhelmingly say they use cost as a factor in their decision about which text and 
supplemental materials to require.   
 
Despite these concerns, professors are pragmatic in their view of what is of the utmost 
importance in their classrooms, and weigh the effectiveness of the text or supplemental 
materials as learning tools as more important than cost by a 71% to 4% margin.  And, 
despite any lingering concerns about cost, 43% of professors deem the materials useful 
enough that they require them in their classes at least half of the time. 
 
Professors are also increasingly less likely to lend credence to the notion that texts are 
updated too frequently.  While 48% of professors in our previous survey said texts are 
updated too frequently, that percentage has dropped by three points in just two years. 
 
Ultimately, we find that professors, like their students, are cost-conscious consumers, but 
value quality and results above all else.  And, with much more strident concerns about the 
ability of many incoming freshmen to succeed and prosper in a college setting, professors 
are prepared to require the materials they believe can help their students succeed—new 
textbooks and supplemental materials that take advantage of new media, as well as 
conventional print study guides—all of which suggests that for professors, at least, the 
price of success for their students outweighs the cost of failure. 
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III. Narrative Analysis 
 
1. Overall, would you say that students currently entering your college or university as 
freshmen are very prepared for college study, somewhat prepared, somewhat 
unprepared, or very unprepared? 
 

Very prepared     3% 
Somewhat prepared  39  Prepared 42% 
Somewhat unprepared  41 
Very unprepared  14  Unprepared 55 
Not sure     3 

 
 More than half (55%) of college and university instructors say freshmen students 
currently entering college or university are unprepared for college study. Forty-two 
percent disagree, saying these students are prepared, and 3% are not sure. 
 
 Instructors from the west are the most likely to say their students are unprepared 
versus prepared (66% vs. 29%). College instructors from the east are the next most likely 
to say their students are unprepared versus prepared (58% vs. 37%). Instructors from the 
mid-west say their students are equally unprepared as prepared (50% each). 
 
 Instructors from 2-year colleges are noticeably more likely than those who teach 
at a 4-year college or university to say incoming freshmen students are unprepared – 75% 
versus 52%. 
 
2. Has the level of preparedness of entering freshmen gotten better, gotten worse, or 
stayed about the same over the past four years? 
 

Gotten better    9% 
Gotten worse  45 
Stayed the same 38 
Not sure    8 

 
 A plurality of respondents (45%) say that the level of preparedness of entering 
freshmen has gotten worse over the past four years, while 38% say their preparedness has 
stayed about the same. Just 9% say it has gotten better. 
 
 Ten percent each of teachers in the east, south, and central/Great Lakes region say 
incoming freshmen are better prepared than freshmen four years ago; just 7% of 
instructors in the west say this. Nearly three in five (58%) college and university 
instructors in the west say incoming freshmen are less prepared, while nearly half (48%) 
of those teaching college and university students in the east say this. Those teaching in 
the south (43%) and the central/Great Lakes region (41%) are the most likely to say the 
level of preparedness is the same as it was four years ago. 
 



Association of American Publishers Page 6 Zogby International 

 More than half (55%) of those teaching in community colleges say students are 
less prepared, compared to 43% of those teaching in 4-year colleges and universities. 
Those teaching at 4-year colleges and universities are more than three times as likely as 
those teaching at community colleges to say that the level of preparedness has gotten 
better (10% vs. 3%). 
 
3. Why do you say that? 
 
Gotten Better 
 
Getting a better quality of student/better recruiting (18) 
High schools are doing better (9) 
Better scores on tests (4) 
Just from personal observation (4) 
Use of information technology has helped (2) 
One each: Federal government guidelines have started to work; Parents are becoming more 
involved and demanding that their kids have the best possible shot. 
 
Gotten Worse 
 
Students lack the basic skills – writing, reading, math, etc. (56) 
Students are lazy; they lack enthusiasm/desire to learn (54) 
Poor high schools (47) 
Students learn to take tests and that’s all (12) 
Students rely too much on the internet/lack research skills (11) 
College/university have lowered entry standards (9) 
Personal observation (4) 
Lack of parental involvement (3) 
Dropout rates (2) 
Not sure (4) 
One each: Amount of time needed for review and evidence from class work; Excessive liberal 
dogma is being put into kids heads in high school; I can't cover the harder topics in economics 
without their getting lost. I have to just skip them; More time is spent on social education instead 
of the 3 R's; Only after a student is acquainted with university rigors can they prepare themselves. 
teacher are very lax; The number of A's and B's in my courses have gone done, the number of C's, 
D's, and F's have increased; There is no emphasis on learning real-life professional skills.  Theory 
is taught but not practicable application making it harder for graduates to be competitive in the 
marketplace; They know the facts, they do not know how to think; They sometimes take current 
events at face value and do not question our political climate. 
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4. Which of the following types of supplemental materials, if any, do you require for your 
students in any of your courses? 
 

Study guide   43% 
Online homework systems 30 
Online quizzes   19 
Solutions manual    8 
*Other    36 
Not sure   14 

 
*Other: Reading lists (28); Online assignments (13); Journal articles (11); Study groups (9); 
Handouts (9); Writing aids (7); Textbooks only (7); Lecture notes (5); In-class activities (5); 
Research into current events (5); Case studies (3); Grammar help (3); Blackboard package (2); 
Dictionary (2); Independent research (2); Websites (2); Nothing/none (27) 
One each: Access to professional in their field of study; Bring in own topics and make 
presentations; CBT/WBT; Community service experience/service learning; Films, readers; 
Instruments for clinicals; Live text electronic portfolio system; text with interactive cd/dvd; 
Music studies, scales, applied teaching materials; National building codes; On hand training in 
off-semesters; Online course management systems; Pod casts; Problem sets; Remedial math and 
writing courses; Statistics software; Surveys on the web of opinions; Use of webct for reading 
material /articles; Varies by course; Weekly essays 
 
 A plurality (43%) say they require a study guide for students taking their courses’ 
30% require online homework systems, 19% use online quizzes. Less than one in ten 
(8%) want their students to have a solutions manual and 14% are not sure. 
 
 Nearly half (47%) of male teachers require study guides for their students, 
compared to 36% of female teachers who do so. However, women are more likely than 
men to require the rest of the listed supplemental materials: solutions manual (9% vs. 
8%); online quizzes (22% vs. 18%); and online homework systems (36% vs. 28%). 
 
 More than half (54%) of those teaching in the west require study guides compared 
to one in three (34%) teaching in the east who do so. In addition, those teaching in the 
west are twice as likely as those in all the other regions to require their students have a 
solutions manual. Those teaching in the south (27%) are more likely than those in the 
other regions to require online quizzes and they are also more likely than their 
counterparts in other parts of the country to require online homework systems (35%). 
 
 Those teaching at 2-year colleges (27%) are more likely than those teaching at 4-
year colleges (17%) to require their students use online quizzes, while those teaching at 
4-year colleges (33%) are more likely those teaching at 2-year colleges (28%) to require 
online homework systems for their students. 
 



Association of American Publishers Page 8 Zogby International 

5. What is the name of the largest course you teach?  
 
English literature classes (30) 
Composition/College Composition/Intro to Composition (23) 
Business classes [excluding Business Law and Business Communication] (21) 
Science classes [excluding Intro to Biology] (21) 
Sociology classes (21) 
Computing classes (20) 
Political Science classes (17) 
Psychology classes [excluding Intro to Psychology] (17) 
Education classes (13) 
Medical classes (13) 
Intro to Communication/Speech (12) 
American History (11) 
Other History (11) 
Other Humanities [excluding Film/Music Appreciation] (11) 
Accounting (10) 
Religion classes (9) 
American Government (9) 
Music Appreciation (9) 
Intro to Psychology (9) 
Intro to Film (8) 
Intro to Statistics (8) 
Introduction/Advanced Calculus (8) 
Intro to Philosophy (8) 
Environment (8) 
Biology classes (7) 
Foreign language (6) 
Business Law (5) 
Other Law (5) 
Economics (5) 
Other Mathematics (4) 
Criminal Justice (4) 
Other Criminology (4) 
Western Civilization (4) 
Business Communication (3) 
Employment Law (3) 
Physical Education (3) 
Do not teach large classes (25) 
 
Two each: College Physics; Comparative Politics; General Chemistry; Legal Research; Intro to 
Anthropology 
One each: Airborne Fire Control Systems; Aerospace Engineering; Brass Pedagogy; 
Construction II; Cooking; CSQE Exam Preparation; Defense Policy; Flight Safety; Flight Test 
Techniques; Freshman Orientation; Fundamental Skills; GED; Homeland Security; HVAC 
Heating, Ventilating And Air Conditioning; Introduction To Lighting; Life Skills; Pest 
Management; Property; Survival; World Regional Geography 
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6 – 7. From the following list, please tell me if you require each, recommend each, or 
neither recommend nor require each for that course? 
 
Table 1. Required Materials (ranked by % required) 

Require Recommend Not sure 
 2006 2004 Diff. 

+/- 2006 2004 Diff. 
+/- 2006 2004 

Textbook 81 87 -6 9 7 +2 8 6 

Supplemental 
materials, including 
print and online 
materials 

53 46 +7 33 29 +4 12 25 

 
 More than four in five college or university teachers require a textbook for 
courses they teach, while 9% recommend their students use a text book. Eight percent do 
not require or recommend textbooks and 2% are not sure.  
 
 Those teaching in the west (94%) are the most likely to either require or 
recommend that their students use a textbook, while those in the east (88%) are the least 
likely to do so. Those teaching at a 2-year college are slightly more likely than those 
teaching at a 4-year college or university to both require and recommend their students 
use a textbook. 
 
 Just over half (53%) require supplemental materials. One in three (33%) 
recommend using supplemental materials, while 12% do neither. Three percent are not 
sure what they do about supplemental materials. 
 
 Those teaching in the west (61%) are the most likely to require supplemental 
materials for their students. More than half of those teaching in the mid-west (55%) and 
the east (51%) also require supplemental materials. Less than half (46%) of those in the 
south do so. However, those in the south (42%) are the most likely to recommend 
supplemental materials, while those in the east (28%) are the least likely to do so. 
 
 The incidence of instructors requiring textbooks from 2004 to 2006 has dropped 
by 6 percentage points, while the incidence of instructors requiring supplemental 
materials during this same time period increased by 7 percentage points. The incidence of 
recommending supplemental materials increased by 4 percentage points, double the 
increase from 2004 who said they recommended textbooks. 
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8 – 13. Do you do you strongly agree, somewhat agree, somewhat disagree, or strongly 
disagree that…? 
 
Table 2. Views on Textbooks and Supplemental Materials (ranked by % agree) 

 Agree* Disagree* Not 
sure 

Your less-prepared students would do significantly 
better in your introductory courses if they spent more 
time reading the textbook 

90 5 5 

Your less-prepared students would do significantly 
better in your introductory courses if they spent more 
time using supplementary materials such as study 
guides and online quizzes 

79 11 10 

Supplemental course materials available for your 
courses, including online and digital supplements, 
clearly enhance most students’ learning 

77 14 8 

Supplemental course materials, such as study guides, 
online homework and tutorial systems, help retain 
students, who might otherwise fail to complete your 
largest courses 

65 22 13 

Supplemental materials can save students time by 
helping them learn course material more efficiently 65 25 10 

Most students would be more successful in their 
course work if you required supplemental materials 57 29 15 

(*Agree and disagree each combines “strongly” and “somewhat.”) 
 
 Nine in ten (90%) instructors agree that their less well prepared students would 
fare better in introductory courses if they spent more time reading the text book. In 
addition, 79% agree that these students would do better if they spent more time using 
supplementary materials. Also, 77% say that most of their students clearly benefit from 
using the supplemental course materials available. 
 
 Sixty-five percent say that supplemental materials help retain students who might 
otherwise be in danger of failing the larger courses they teach. Sixty-five percent also 
agree that these supplemental materials save students time by helping them learn the 
course material more efficiently. Finally, more than half (57%) agree that most students 
would be more successful in the course work if instructors required supplemental 
materials. 
 
 Generally, those teaching in the west are more likely than the other regions to 
agree with each of the statements. The most notable exception is that they are the least 
likely (still high at 88%) to agree that their less-prepared students would do significantly 
better in their introductory courses if they spent more time reading the textbook. The 
greatest difference regionally is between those teaching in the west (75% agree) and 
those teaching in the east (59% agree) when asked if they agreed that supplemental 
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course materials help retain students who might otherwise fail to complete the large 
courses they teach.  
 
 For the most part, those teaching in the east appear to be less likely to agree than 
the other regions when asked about the efficacy of supplemental materials – they are the 
least likely to agree that these materials help retain students who might otherwise fail the 
large introductory courses (59%); they are least likely to say these materials clearly 
enhance students’ learning (70%); they are least likely to agree that less-prepared 
students would do significantly better in introductory courses if they spent more time 
using supplementary materials (70%); and along with those in the south (52%), they are 
less likely (54%) to agree that most students would be more successful if they were 
required to use supplemental materials. Also, along with those in the mid-west (62%), 
those teaching in the east (61%) are the least likely to agree that supplemental materials 
can save students time. 
 
 In nearly every case, those teaching at 2-year colleges are more likely to agree 
with each statement than those teaching at 4-year colleges or universities. 
 
14, 141, 142, 143. Which of the following is the most important benefit of supplemental 
materials? The second most important benefit? The third most important benefit? The 
fourth most important benefit? 
 
Table 3. Ranking the Benefits of Supplemental Materials (ranked by % most important) 

 Most 
important

Second-
most 

Third-
most 

Fourth-
most 

Enhances the value and usefulness 
of the assigned textbook 35 19 16 9 

Enables students to learn more 
efficiently and save time 19 18 17 19 

Helps less-prepared students 
complete courses successfully 15 23 18 19 

Helps instructors be more effective 
teachers 11 18 22 19 

Helps most students be successful 
in large, introductory courses 9 15 17 24 

Not sure 12 8 10 10 
 
 Instructors say that the most important benefit to using supplemental materials is 
that it enhances the value and usefulness of the assigned textbook; this benefit came in 
second as the second most important benefit. 
 
 The second most important benefit is that these supplemental materials help less 
prepared students to successfully complete courses, while the third most important 
benefit is that instructors become more effective teachers. Finally, instructors say the 
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fourth most important benefit of using supplemental materials is that they help most 
students be successful in large, introductory courses. 
 
 Instructors in all regions said that the most important benefit of supplemental 
materials is that it enhances the usefulness of the assigned textbooks. This was also 
mentioned at the most important benefit among both 2- and 4-year college teachers. 
 
15. Regarding the price of textbooks and supplemental materials, which of the following 
best reflects your opinion? 
 

The cost is reasonable when students actually use the assigned 
      textbook and supplements to learn the course material  36% 
The cost is too high because most students do not use the 
      textbook and supplemental materials    28 
*Other         30 
Not sure          6 

 
*Other: The cost is too high, period (127); The cost is too high for low-income students (6); We 
supply the textbooks (5); The cost is reasonable, period (2) 
One each: Copyright fees are ridiculously high and authors themselves do not see them; only the 
publishing industry does well; I  actively search for inexpensive textbooks that will maintain 
value as a reference source for the student after the course is over and they're in the professional 
workplace; I only use original texts, journal articles (what you seem to be calling “supplementary 
materials”; I try to order used books and older editions; It depends on the class and individual text 
More money has to be allocated to textbooks so they are cheaper; Most faculty spoon feed, so 
texts are wasted, I insisted my students read by not lecturing to “explain the text”; Prices 
necessarily high because of publishing concerns; Publishers spend too much to make hardback 
books - a paperback version costs half as much; Text provided by institution; The cost may 
preclude their best utilization of the text because 1) they won't have their own and 2) they want to 
sell it back at the best price; The cost of higher education is overly high in all areas in my view 
The supplemental material is free; The used book market is to blame; There many choices on 
materials to teach a course then just textbooks. Two books of conflicts points of view can be 
much less expensive and more beneficial to the students. 
 
 One in three (36%) say the price of textbooks is reasonable when students 
actually use the assigned textbook and supplements to learn the course material, while 
28% say the cost of textbooks is too high because most students do not sure the textbook 
and supplemental materials. 
 
 Three in ten (30%) respondents chose other, and most of them said the cost of 
textbooks was just too high, period. 
 
 In the east (36% vs. 28%), mid-west (36% vs. 22%), and the west (35% vs. 32%), 
instructors are more likely to say the cost of textbooks and supplemental materials is 
reasonable rather than the cost is too high. In the south, teachers are equally divided 
between the cost is reasonable and the cost is too high (36% chose each). Teachers at 2-
years colleges are more likely than those teaching at 4-year colleges and universities to 
say the cost is both reasonable and too high. 
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16. How often do you adopt bundles consisting of a textbook and supplemental 
materials? 
 

Always    8% 
Most of the time 22 
Half the time  13 
Infrequently/Rarely 33 
Never   19 
Not sure    5 

 
 Just under one in three (30%) professors adopt bundles consisting of a textbook 
and supplemental materials, including 8% who say they always use bundled textbooks. 
Another third (33%) say they rarely or infrequently use bundling. Thirteen percent adopt 
bundling half of the time and 19% say they never adopt bundles. Five percent are not 
sure. 
 
 Those teaching in the west (15%) are more than twice as likely as those in the 
other regions (6-7%) to say they always adopt bundles consisting of a textbook and 
supplemental materials. Those teaching in the east (40%) are the most likely to say they 
adopt such bundles infrequently or rarely, while those teaching in the south (29%) are 
noticeably more likely than those in the other regions (16-17%) to say they never adopt 
such bundles. 
 
 Those teaching at 2- and 4-year colleges are equally likely to say they always 
adopt such textbook and supplemental material bundles (8% each), while those at 2-year 
colleges (34%) are nearly twice as likely as those at 4-year colleges and universities 
(18%) to say they use these bundles most of the time. Instructors at 4-year colleges and 
universities are nearly twice as likely than those at 2-year colleges to say they 
infrequently/rarely (39% vs. 22%) or never (20% vs. 12%) use these bundles. 
 
17. Do you strongly agree, somewhat agree, somewhat disagree or strongly disagree that 
price is important to you when you choose which textbook to adopt? 
 

Strongly agree  25% 
Somewhat agree 48  Agree  73% 
Somewhat disagree 14 
Strongly disagree   9  Disagree 23 
Not sure    5 

 
 Three fourths (73%) of respondents agree that price is important to them in 
choosing textbooks, including 25% who say they strongly agree.  
 
 There is virtually no difference between 2- and 4-year college instructors as to the 
importance of the price when choosing a textbook, while regionally, those teaching in the 
south are the least likely to say price is important (67%). 
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18. When choosing which textbook to adopt, do you assign more importance to price, 
more importance to the effectiveness of the learning tool, or are they equally important to 
you? 
 

Effectiveness as learning tool is more important 71% 
Price is more important      4 
Both are equally important    22 
Not sure        4 

 
 By more than seventeen to one (71% vs. 4%), instructors say they place more 
importance on the effectiveness as a learning tool than on the price, when considering 
which textbook to adopt for their courses. About one in five (22%) say price and the 
effectiveness as a learning tool are equally important, and 4% are not sure. 
 
 Price is more important to teachers in the west (5%) than to those in the other 
regions (3-4%), while effectiveness is most important to those teaching in the mid-west 
(74%). 
 
 While price is equally important to both those teaching at 2- and 4-year colleges, 
effectiveness is significantly more important to those teaching at 4-year colleges and 
universities (75%) than to those teaching at 2-year colleges (60%). One in three (35%) 
teaching at 2-year colleges say both are equally important compared to one in five (21%) 
teaching at 4-year colleges and universities who say so. 
 
19. New editions of textbooks are generally published every three or four years. Based on 
your experience, have you found that the timing for the release of new editions is about 
right, too frequent, or not frequent enough? 
 
Table 4. Timing for Release of New Editions 
 2006 2004 Diff. +/- 
Too frequent 45 48 -3 
About right 35 35 -- 
Not frequent enough 9 8 +1 
Not sure 11 9 -2 
 
 A plurality of respondents (45%) believe that publishing new editions of 
textbooks every three or four years is too frequent, down slightly from those who felt that 
way two years ago. Just over a third (35%) believe that that time frame is just about right; 
this remains unchanged from 2004. 
 
 Just over half (51%) of those teaching in the south say that textbooks are 
published too frequently, while 42% of those teaching in the west feel this way. Those 
teaching at community colleges (41%) are more likely than those teaching at 4-year 
colleges and universities (35%) to say the publication cycle is just about right. 
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20. Please indicate on a scale if you strongly agree, agree, are neutral, disagree, or 
strongly disagree with the following statement. “When considering books for adoption, I 
generally prefer those with the most recent copyright date.” 
 
Table 5. Preference for Most Recent Copyright Date 

Agree Neutral Disagree Not sure 
 2006 2004 2006 2004 2006 2004 2006 2004 
When considering books for adoption, 
I generally prefer those with the most 
recent copyright date 

52 62 30 20 15 17 3 1 

 
 More than half (52%) agree that when they are considering books for adoption, 
they generally prefer those with the most recent copyright date. This is down 10 
percentage points from the 62% who said this in 2004. Fifteen percent disagree that they 
prefer the most recent copyright date, again down from 2004. 
 
 Those whose opinion is neutral is up 10 percentage points from two years ago and 
those who are not sure increased slightly from 2004. About one in five in the south (19%) 
and in the west (20%) disagree that they prefer textbooks with the most recent copyright 
date, while just over one in ten (11%) in the mid-west disagree. 
 
24. Which of the following best describes the course in which you teach? 
 
Table 6. Courses Taught 
Course % 
Freshman Composition 7 
American Government 7 
Introduction to Psychology 5 
Environmental Science 2 
Calculus 2 
Introduction to Public Speaking 2 
Introduction to Sociology 2 
Principles of Accounting 1 
Principles of Economics 1 
Principles of Marketing 1 
Introductory Biology for Non-
majors and Majors 1 

Calculus-Based Physics 1 
General Chemistry 1 
Developmental Math 1 
Developmental Writing 1 
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Course % 
Medical-Surgical Nursing 1 
*Other 61 
Not sure 3 
 
*Other: Science/Medicine (29); Computer Science (28); History (25); English (23); 
Business/Economics (21); Law (17); Social Science (18); Fine Arts (15); Mathematics/Logic 
(14); Politics/Government (13); Religious Studies (11); Music (11); Education (10); Foreign 
Language (9); Engineering (8); Psychology/Counseling (7); Communications (6); Philosophy (5); 
Agriculture/Forestry (4); Criminal Justice (4); Physical Education (3); Research Methods (3); 
Anthropology (2); Refused (6) 
One each: Architecture Construction Documents; Automotive Science; Aviation - Flight Safety; 
Critical Thinking; Electrical Apprenticeship; Electronics; Introduction To Pest Management; 
Maritime Related; Military; Radar Fire Control; Workers’ Compensation Claims 
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